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BUILDING BLOCKS OF THE
HYDE EDUCATION:

from motions-to—effort-to-excellence

Our 35 years as a school have found us engaged in a long process of trial and
error. This has led us to some great curricular discoveries and has allowed us to
discard other ideas that might not have panned out as originally intended.
Sometimes we find that we adhere strongly to a basic philosophy, which we
know how to do better than how to explain.

How does it work? What happens to a student and a family at Hyde School?
Five years ago, in an attempt to explain the phases of development one experi-
ences at Hyde School, I constructed a model diagram on one page of paper.

I called it “Building Blocks.” Three phases constitute the model: motions, effort
and excellence. An explanation of these phases follows. The diagram (attached)
provides a visual explanation to accompany the verbal explanation. This
progressive continuum (motions-to-effort-to-excellence) applies to students,

faculty and parents at Hyde in nearly all of our endeavors. The three terms can
be defined as follows:

Motions: The individual is expected to follow the motions of
responsible behavior.

Effort: The individual begins to take pride in meeting his or her
given challenges.

Excellence: The individual begins to pursue his/her best. One dis-
covers and acts upon a unique potential.

While all members of the Hyde Community travel through these phases within a
myriad of activities, perhaps the model is easiest understood by following a
specific group of students through the entire continuum of an actual case study.

CASE STUDY: an athletic team in the mid-'80s

I took over a Hyde women’s soccer program long mired in a deep slump.
The program was in shambles. The girls not only did not want to play soccer,
they held great disdain for Hyde’s mandatory sports policy. Since playing
sports had been second nature for me since I was a kid, [ had a difficult time
facing the negative attitudes I encountered.
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During that initial meeting I didn’t talk about win-loss records or strategies

of soccer. 1 did institute what we came to call the “no tee-hee” rule. This was
after I noticed that several of the girls would flub a kick or completely miss
the ball and then laugh about it. I outlawed this reaction without bothering
to define it as the defense mechanism that it was. I told them I didn’t care if
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trination. Simply put, I made the consequences of failing to follow the

“motions” of a responsible soccer player less palatable than those resulting
from following them. In other words, the reason these girls were following

the motions of a responsible soccer player was because of the “axe” that would
fall on them if they didn’t. It was hard for me to play this unpopular role as I
had always had positive relationships with the teams I coached. My teams had
done well. We had won a fair number of championships, and 1 had always
been able to engage in friendly give-and-take banter with the athletes I
coached. In short, I was in a new role and at this early phase I didn’t like it
very much. My players didn’t like it or me at all.

This unpleasant relationship lasted for a good part of that initial season.
Our record was 0 and 8. We failed to win a single game! We didn’t score a
single goal until midway through the season, and it was clear that other
schools wanted to schedule us on their Parent Weekends so they could be
assured a win for the home crowd. As a coach, I found it humiliating. 1 don’t
believe the athletes cared. They didn’t perceive themselves as athletes in the
first place. I did not like the feeling at all. Nevertheless, I believed that the
approach I was taking was the only one possible under the circumstances.

effort

Midway through the season a group of the girls did take the step from the
motions to the effort phase. Perhaps one experienced the euphoria of scoring

a goal. Perhaps another was stopped in the lunch line and complimented on
her fine play in a game. Perhaps one’s parents were coming for a visit, and

she wanted to surprise them by playing in a game for the first time. For

many, it was simply a case of the lesser of two evils. Many realized, “Well, this
guy seems to have us beat. If we have to play, I have to admit it's more fun
being out on the field than sitting on the bench.” Thus, many found them-
selves competing for starting positions only because they didn’t like sitting on
the bench. They would probably still have said at the time that they would
rather not play at all. (It is a common phenomenon at Hyde for newer stu-
dents to sometimes “catch” themselves before outwardly demonstrating that
they like it at Hyde and/or even that they are benefiting from it. The rebel
must always surrender reluctantly!) Nevertheless, they seemed to be working
harder in spite of themselves.
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hyde graduation
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EFFORT
doer
I Beginnings of a positive attitude.
M Iflhave to do this | might as well do it well.
- B Expectations are shared.
The student-teacher bond is formed.
% A partnership begins to evolve.
. Creativity begins.

FOUNDATION

EXCELLENCE
giver
B Concept of one’s BEST.

B Student is majority shareholder in
student-faculty partnership.

B Prime the pump: givers assume
responsibility for the growth of the takers,

B Graduation — A commitment for the DIPLOMA.

B Faculty & Parents let go of the student.
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